CHAPTER Il

METHODOLOGY

This chapter presents methodology that is conducted in this study. It consists
of research design, setting and context, participants, data collection and procedure,

and also data analysis.

3.1 Research Design

Determining research design is an essential thing in a study. Gay and
Airasian as cited in Griffee (2012) stated research design describes the basic
structure of the research. In this research, the researcher used a qualitative
research design as a method for finding answers to all research questions.

This research uses a qualitative approach. Creswell (2018) states that
qualitative methods rely on text and image data, have unique steps in data
analysis, and draw on diverse designs. Requires educating readers as to the intent
of qualitative research, mentioning specific designs, carefully reflecting on the
role the researcher plays in the study, drawing from an ever-expanding list of
types of data sources, using specific protocols for recording data, analyzing the
information through multiple steps of analysis, and mentioning approaches for
documenting the methodological integrity or accuracy or validity of the data
collected.

Qualitative research is a type of research that collects and works with non-
numerical data to interpret meaning from the data (Punch, 2013) The researcher

chooses qualitative as a research method because qualitative research focuses on
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understanding social events from the perspective of the human. This  research
talks about the students’ perceptions on the use of English as a medium of

instruction.

3.2 Setting and Context

This study was conducted in the second semester of the academic  year of
2019/2020 that consist of 10 female students. They are majoring in English
Education Department at one of the Islamic higher institution in Kendari. Even
though the students are majoring in English, they can use English language only if
the lecturer is in the class as the requirement of their task or when the teacher asks
to speak in English. Likewise in using English instruction, students only use

English instruction in the classroom.

3.3 Participant

The participant of this study consisted of 10 female students. They are
majoring English education Department at IAIN Kendari. They are a native
speaker of Indonesia and only speak Indonesian or their language at home.
English is only their foreign language. The researcher chooses this class because
this class uses English instruction the most. 10 of the students will be interviewed.
These 10 participants have been recruited based on their ability and they can
understand the use of English instruction in the classroom. It makes them easy to
answer the interview. In selecting participants, the researcher asked the lecture to

determine their ability in speaking skills. This selection was called purposive
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sampling purposive sampling aims to produce a sample logically that can

represent the population.

3.4 Data Collection

This research requires the data from the participant who are students in 4"
semester in speaking class. In collecting the data, the researcher applies semi-
structured interviews. Sinaga (2018) said that, the guideline of interview made
based on the questionnaire that still quantitative dimension. So, interview used to
deepen and clarify the student’s perception and opinion that collected through
questionnaire. Ary, Lucy, Jacobs & Asghar (2002) andRyan, Coughlan, Cronin &
(2009) explains that to gather the data on student’s opinion, behaviors,
experiences, beliefs, and feelings about the situation on their own words, the
reasercher can use intervew.

The researcher applies for an interview because from the interviews the
researcher can gather information from the interviewees which the questions are
systematically listed and directly answered by the interviewee. Interview
questions were designed for participants.Each Participant was asked the same
questions, using the same wording, yet the only differentiation was in following
up questions that were used to clarify interviewee responses.

The interview guideline is used to help the researcher to get information
about the effectiveness of the action of the teacher and student. The step of the
interview is the researcher chose 10 participants to be interviewed. After that

participants will be interviewed via whatsapp using voice note to avoid physical

42



contact due to pandemic. The researcher asked some questions . The last step, the
researcher transcribing voice note data from the interview session to analyzed.
The result of the interviews is in the form of interview transcript (Kurniawati

2013).

3.5 Instruments

The data for the study was be collected using one instrument, that was
interview due to it let the respondent describe their experience (Cresswell, 2018).
He also added that interview could help explain confusing, contradictory, or
unusual survey responses. Besides, using interviews aims to obtain accurate
information from participants by asking questions to participants. Ary (2002) and
Coughlan (2009) explain that to gather the data on a student's opinion, behaviors,
experiences, beliefs, and feelings about the situation on their own words, the
researcher can use the interview.

The reason for choosing an interview was because doing an interview could
help and ease the researcher to get the data. In the interview, the researcher asked
some questions about how student’s opinions and perceptions toward using
English instruction in the classroom. The researcher interviewed 10 participants
via whatsapp using voice notes due to pandemic, furthermore the researcher try to
apply social distancing. The interview is about how student’s opinion and
perception toward the using English instruction in the classroom. The researcher

makes the transcript by listening to the recorder repeatedly.
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3.6 Data Analysis

Data analysis is a technigque that researchers do in managing information
obtained from samples in order to describe the data so that it can be understood by
the researchers themselves and others. Sunday (2015) states it is the processes and
procedures whereby we moved from the qualitative data that have been collected
into some form of explanation, understanding or interpretation of the people and
situations we were investigating.

Data analysis is a process of finding and preparing data systematically that
were obtained from interviews, field notes and documentation from observation
by organizing data into categories, verifying into units, synthesizing, organizing
into pattern, choosing the important one that will be studied, and making a
conclusion that easily understood by ourselves and others (Sugiyono, 2008).by
using the concept of Miles and Huberman (Alhojailan & lbrahim, 2012). The
steps are as follow:

The first step in analyzing qualitative data reduction. the researcher
collected data about students perception of the use English instruction in the
classroom. The researcher then transcribed the data. The irrelevant data which
were not related to research questions were discarded. The irrelevant data is the
data no relation with the theme of the study but related to the research. Next, after
collecting and reducing the data, the researcher displayed those data in the form of
descriptive.

The second step is data display. The researcher make a categorize from the

transcript interview. This step is done by presenting a set of information that is
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structured and possibility of drawing conclusions, because the data obtained
during the process of qualitative research usually in the from of narrative, thus
requiring simplification without reducing its contents. After displaying the data, a
conclusion is drawn.

The third step of qualitative data analysis is conclusion drawing and
verification. Conclusion are also verified as the analyst proceeds. The conclusion
drawing is started after the data were collected by making temporary conclusion.
In the other words, it can be said that the conclusion is analyzed continuously and
verified the validity to get the perfect conclusion about the students perception of
the use English instruction.

After getting the data, the researcher continued by doing data analysis. Data
analysis is carried out by coding process. Coding is a process in which research
data is categorized or grouped with a shorter name which also shows similarities
with other data. coding issimilar to how the craftsmanship of the stroke, the
mixing of colours and the preparation of a canvas are conducive to the artfulness
of both abstract and figurative painting. As such, structuring the data and
achieving an overview of it, carefully considering the relevance, meaning and
importance of segments of data, and making the data easily accessible for
subsequent data analysis are all likely to constitute good practice and to enable
good analytical work in most of the approaches used in qualitative research.

Coding also shows how research data are separated, selected and sorted by
researchers to start the analysis process. Coding is an important step in moving

from the raw data to the findings, as well as being a means to maintain coherence
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between the objective and the results. Coding is a way to ensure that the questions
asked are the questions that have been answered. Even though the questions asked
initially can change throughout the research process, especially in inductive
approaches (Charmaz 2014)

Furthermore, the researchers continued the coding process called focused
coding. Focused coding requires a decision on which initial codes can make the
most analytic meaning in order to make the categories of data clear and complete.
And then the data is analyzed through coding. Coding is the activity of coding the
data segments. In doing the coding, the researcher divides the work into three
columns. One column for raw data, one column for starting code, and another
column for ending code. Column 1 contains the raw data. Column 2 contains the
code per sentence in the raw data, while column 3 contains the code from the data
segment as a whole. The last step in analyzing the data is to present the results of
the student interviews in a paragraph and make interpretations to explain the

meaning of the findings. Below is an example of the coding process:

Table 3.1 The example of coding process

No Sl S2 S3

1 | sangatlah bagus, Karena Kita | Pengarahan kepada | bagus. Karena Kkita
dapat berbaur bersama | siswa/mahasiswa(i)  untuk | harus terbiasa
teman-teman sekelas. melakukan sesuatu mendengarkan instruksi

bahasa inggris.

2 ya. meningkatkan b.inggris, | meningkatkan kemampuan | mengembangkan

meningkatkan pengetahuan | kata baru
kosa kata cara
pengucapannya, ketepatan
dalam mendengar kata, dan
juga ekspresi yang tepat.
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memahami pelajaran bahasa Inggris terbiasa, | bahasa inggris, kosa




jarang Ada beberapa dosen yang | Sangat sering
sering ada juga yang tidak.
ya. menambah wawasan, | ya Sangat memotivasi.
memperbanyak kosakata saya akan
baru mendengarkan dengan
seksama.
susah  memahami bahasa | kosa kata yang saya belum | kata yang tidak terlalu
instruksi. cepat tahu artinya, saya tidak | susah. Selain itu, jika
fokus ada kata yang baru,
biasanya dosen
memberi tahu arti dari
kata tersebut.
menambah vocabulary, | Meningkatkan pengetahuan | terbiasa mendengarkan

pengetahuan dan wawasan.

kosakata.  Melatih  skill
mendengar(listening).
Membuat  kita  terbiasa

mendengar Bahasa Inggris.

tidak akan merasa kaku

Memotivasi  untuk  terus
belajar bahasa Inggris.
bahasa inggris, akan mudah | bahasa Inggris tapi pada | bahasa inggris. Namun,

mengerti tentang apa yang

topik yang tepat.

jika ada kosa kata

diinstruksikan. akademik alangkah
baiknya dosen
menjelaskan arti dari
kata tersebut.
ya..lebih ~ mengerti  dan | Menurut saya, saya setuju | Setuju, meningkatkan
terbiasa jika bahasa Inggris | kemampuan bahasa
digunakan sebagai bahasa | inggris

pengantar dalam

pembelajaran.
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CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the results of the study. It is divided into two parts,
namely research findings and discussion of finding. These findings are related to
research question about students’ perceptions of the use English instruction in the

classroom.

4.1 Findings

This research aims to show the results of the research. In this section, the
researcher describes the research finding of student perception of the use English
instruction in the classroom. Data obtained by conducting a qualitative interview.
Presenting several discussions related to data collection through student
interviews to find out students perceptions.

Research findings from interview are divided into four categories. The first
is English instruction increase students’ English skill. The second category is
English the third instruction motivated students to learn. The fourth category is
lectures frequency in using English instruction students difficulties when lecturer
using English instruction. The following will discuss in detail each of the

interview.
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4.1.1 English Instruction Increase Students’ English Skill

The results of the data from student interviews on the use of English
instruction in the classroom that all students feel the use of English instruction can
improve students' English skills. By using English instruction in the classroom can
enrich students vocabulary and widest knowledge. The following the details from

the result:

English instruction increase students'
English skill

® Enrich vocabulary
m wides knowledge
6%

m exercises listening skill

m triggers us to speak English

exercises pronounciation

Figure 4.1 English instruction increase students’ English skill

The conclusion in the diagram above shows that students reveal that the use

of English instruction in the classroom is very good for improving listening skills.
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The use of English instruction can also make students speak English often and
practice their pronunciation.

“I think the use of English instruction in class can increase
vocabulary, knowledge and insight ”. (S1)

“Benefits such as training students to be familiar with instruction
in English. the use of English in the classroom will trigger students
to use English when they want to ask questions or talk to the
lecturer, and students will avoid using Indonesian. Besides that,
English instruction can increase vocabulary. Third, the use of
English instruction makes students accustomed to hearing English
vocabulary. which makes students accustomed to hearing these
words”. (S2)
From the statement above, it can be seen that the use of English instruction in

the classroom is very efficient to improve students' English language skills.

4.1.2 English Instruction Motivated Students to learn

The results of the data from student interviews showed that all students felt
motivated to learn when using English instruction in the classroom. students’ feel
motivated to respond and ask the teacher using English instruction. Below are the

details of the results:
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English instruction motivated
students to learn

M Yes

Figure 4.2 English instruction motivated students to learn
Learn when the teacher uses English instruction in this class because
students feel accustomed to listening to English instructions so they are motivated
to speak, respond and ask questions using English.
“Think the use of English instruction is very motivating because it
can add to my insight to study harder, and also the use of English
is very interesting to increase new vocabulary in the learning .

(S1)

“Im motivated. Because I like it when the lecturer explains using
English, it makes me more enthusiastic in learning . (S2)

From the statement above, it can be seen that the use of English instruction

in the classroom can greatly motivate students to learn English.
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4.1.3 Lectures Frequency in Using English Instruction
This study analyze the frequency of lectures using English instruction in

the classroom, the results will be describe in the graph below:

Lecturers' frequency in using
English instruction

H Seldom
H Often

Mix both of English and
Indonesia

Figure 4.3 Lectures’ frequency in using English instruction

In the carts above, it can be seen that 64% of teachers often use English
instruction. 18% of lecturers use English instruction by mixing English and
Indonesian and 18% others rarely use English instruction. The following are some
excerpt of students:

“Very often especially when it comes to courses majoring in
Englis” (S4)

“Lecturers usually mix the language when explaining using
English then translate it again into Indonesian so that it is easy to
understand . (S6)

Very often, probably because we're already in the fourth semester.
Changes in the use of instructions that at the beginning of the
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“Semester still use little English later, nowadays all lecturers
almost full use English to give instructions”. (S3)

From the statement above, it can be concluded that the frequency of using
English instruction in class is more often used.
4.1.4 Students Difficulties When Lecturer Using English Instruction

In the use english instruction in the classroom there are several difficulties

experienced by students. The results will be explained in the chart below;

Students dificulties when lecturer using
English instruction

B don’t understand the meaning
M speak too fast

m don’t know the vocabulary

M not focus

H Don't feel difficult since the
words is understandable

 don’t feel difficult since the
lecturer translate it

the explanation is not clear

Figure 4.4 Students difficulties when lecturer using English instruction

In answering this section, data was obtained that there are various
difficulties of students in using English instruction, namely 31% of students did

not know the vocabulary spoken by the lecturer, 15% did not understand the
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meaning of instruction from the lecturer, 23% also said the lecturer spoke too

much fast and 7% of students are not focused. Sometimes There are some

“Because the lecturer will use English quickly so we don't understand
what will be instructed ”. (S1)

“If the lecturer speaks too fast ”.(S7)

“The difficulty | face usually lies when the lecturer speaks and there
are some vocabulary words that | don't know the meaning of,
sometimes | don't focus so | don't know what the instructions have
been given, or what often happens is a lack of understanding of the
explanation given”. (S2)

difficulties in salad, the other is difficult to understand the language of instruction.
Here are some student quotes:

Besides that, there are 8% who said that the explanation given was unclear,
8% of students said they did not find it difficult if the words used could be
understood and 8% of students also did not find it difficult if the lecturer

translated into Indonesian. Here are some student quotes:

“The obstacle that | experienced when the lecturer used English
instruction was that when the lecturer explained haltingly or not
fluently it made me less understanding what the lecturer meant and
when the lecturer explained rambling or at length it also made me less
clear about what he meant instructed ”. (S10)

“So far, the instructions given by the lecturer have used words that
are not too difficult or rather words that | have heard frequently /
never heard of. In addition, if there is a new word, usually the lecturer
will tell you the meaning of the wor ”. (S3)
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4.2 Discussion

This section presents a discussion of the research results. The results from
interviews and several experts stated the data were the same and supported each
other. This study describes students' perceptions of the use of English instruction
in the classroom. Based on the use of English instruction by the teacher in the
classroom, it was revealed that it gave a positive response to students. Most
students agree that the use of English instruction is an effective way to improve
students' English language skills. the results of this study showed similar results to
the research conducted by Koksa and Tercan (2019) which showed that the use of
English instruction was an effective way to improve students’ English skills.
Related to this, Semiun (2014) also explains that the use of English is a good way
to help students speak English easily.

The researcher also revealed that the use of English instruction in the
classroom was divided into four categories, namely improving students' English
skills, increasing learning motivation, students' difficulties in using English
instruction and the frequency of teachers using English instruction in the
classroom. This can be seen from the results of student interviews. This is related
to the first category which states that students feel that the use of English
instruction in the classroom can improve students' English language skills. This is
in line with Civan's research (2016) which says that teaching using English
instruction is a useful strategy to improve students' English skills. Ryhan (2014)
argues that English instruction is important so that students can communicate

using English.
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In addition, in this study, all students felt that the use of English instruction
could motivate students to learn English. In line with research conducted by
Rahmadani (2016), the use of English instruction in the classroom can improve
students' English skills, motivating students to learn English.

On the other hand, although this study explains that the use of English
instruction is an efficient way to improve students' English language skills, there
are also difficulties when using English instruction in the classroom. Tsui and Ngo
(2017) Students have difficulty learning when using English instruction because
students find it difficult to understand the instructions from the lecturer.

This study also found about the frequency of using English in the classroom,
most of the students said that if the lecturers often use English instruction in the
classroom, this makes students better at communicating using English. English in

the classroom makes students have more proficiency and knowledge in English.
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CHAPTER V

CONCLUSION

This chapter set out to present the conclusion, limitations, recommendation

and pedagogical implications of this research.

5.1 Conclusion

Based on the results of this research, most students agree with all items that
English as a Medium of Instruction increased their English skills and motivate the
students to learn English more. It also improved their confidence to speak up,
helped them to understand more of English textbook or article and also
international culture. These results can be seen from the cumulative result of the
statements of ,,Agree” and ,Strongly Agree™ are higher compared to the
statements of ,,Disagree” and ,,Strongly Disagree”. The data results of mean,
median, and mode can also indicate the results of the study. In this case, all the
data results of mean, median, and mode showed values of 3 or higher, and there is
no item that showed mean, median, and mode values below 3. Therefore, it can be
considered that perception of the students toward English as a medium of
intruction in teaching English are mostly positive.

Students' perceptions about the use of English instruction in class are very
good for improving students' English skills. This is based on students' statements
from student interviews, they state that the use of English instruction in the
classroom is very effective for learning English because it uses English

instruction. students can add vocabulary, improve listening skills, increase
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learning motivation and students are accustomed to using English in the
classroom. In addition, most students agree that English is used as instruction in
the classroom. However, students have difficulties when using English instruction
in the classroom, namely the lack of student vocabulary causes students
sometimes do not understand what is being instructed by the teacher.

All the conclusion of the results of this research above were in line with
Sultan“s theory that stated the EMI students achieved a higher frequency of
English language use both at home and at school, a more positive attitude toward
English and higher motivation to learn English. Sahika Tarhan®s theory also
stated that a positive correlation was found between perceptions of English and
perceptions of English-medium instruction for each group. Another theory stated
by Dornyei said that evidence that EMI students more proactively seek
opportunities to learn English, even though their motivation is more instrumental
than integrative.

Thus, English as a medium of instruction has a very positive impact for
English students by the English instruction teacher to help the students get
motivated in studying English and to make them become more confidence in

using English in English Subject or even in their daily life.
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5.2 Limitations

In doing this research, the researcher experienced several obstacles in
collecting data, first the students had a less supportive response to the interview
questions given by the researcher. Second, in collecting the data, the researcher
took a long time to wait for students who could be interviewed besides the
researchers had difficulty when making the transcripts of the results Interview.
The three researchers did not make classroom observations to see directly the
students' responses when using English instruction due to the pandemic COVID-

19.

5.3 Recommendations

The findings of this study have a number of important recommendations for
further research, teachers and students alike. The researcher recommended to the
English teachers that in teaching English subject, one must dominantly use
English as the medium of instruction in the class. If the English teacher is able to
show proper use of the English daily, students can use that teacher as an example
or model for production. On the other hand, the English teacher is the main
provider of the target language in the class of English subject. Even when the
students still have low proficiency in English, using it daily as a medium of
instruction is very important to do for the process of learning English.

The researcher encouraged the students to practice their English as much as
possible, whenever and wherever. This is very important as it will greatly impact

the students in a good way. Such as, increasing the students™ English skills,
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exposing them more to the English environment, making them more comfortable
speaking in English, etc.

The researcher realized that this study is far from being perfect. There are
still many weaknesses that can be found in this study. Generally, for other
researchers who want to conduct similar research, they are suggested to improve
this research with better design and different object in order to support the results
finding. Specifically, the researcher also suggested the future researchers to

elaborate deeply about the ,,why* of the objective and the problem of the research.

5.4 Pedagogical Implication

The evidence from this study implies that the use of English instruction is
effective for improving students 'English language skills, even though students
find it difficult when the teacher uses English instruction in the classroom but it
makes students more motivated to learn English, this can be seen from the
students' preference English is used as the language of instruction. Therefore, it
can be concluded that the use of English instruction in the classroom is an
effective way to improve students' English skills and has a positive impact for

students and teacher.
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Appendix 1
Interview Question

Students’ Perception of The Use English Instruction In The Classroom

1.

2.

Bagaimana pendapat anda tentang penggunaan instruksi bahasa inggris di
kelas? Jelaskan!

Apakah dengan menggunakan instruksi bahasa inggris di dalam kelas
dapat meningkatkan kemampuan berbahasa inggris anda? Mengapa!
Seberapa sering guru menggunakan instruksi bahasa inggris di dalam
kelas?

Apakah penggunaan instruksi bahasa inggris di kelas memotivasi anda
untuk mengikuti pelajaran?

Apakah anda mengalami kesulitan saat guru menggunakan instruksi dalam
bahasa inggris? Jika ada, apa kesulitannya?

Menurut anda apakah manfaat yang di peroleh dari penggunaan instruksi
bahasa inggris di kelas? Jika ada jelaskan apa saja manfaatnya!

Jika anda dapat memilih apakah anda lebih suka guru menggunakan
instruksi bahasa inggris atau bahasa Indonesia? Jelaskan!

Apakah anda setuju dengan pendapat bahwa bahasa Inggris adalah bahasa
yang cocok di gunakan sebagai bahasa pengantar dalam pembelajaran
bahasa inggris?
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Appendix 2
coding process of transcript students’ interview (stage 1)

Name 1 2 3 4 5 6 7 8
Sl sangatlah bagus, | ya. meningkatkan | jarang | ya. susah memahami | menambah bahasa inggris, | ya..lebih
Karena kita dapat | b.inggris, menambah | bahasa instruksi. vocabulary, akan mudah mengerti
berbaur bersama | memahami wawasan, cepat pengetahuan dan mengerti dan terbiasa
teman-teman pelajaran memperban wawasan. tentang apa
sekelas. yak yang
kosakata diinstruksikan.
baru
S2 pengarahan meningkatkan Ada Ya kosa kata yang Meningkatkan bahasa Inggris | Menurut
kepada kemampuan beberap saya belum tahu pengetahuan tapi pada topik | saya, saya
siswa/mahasiswa( | bahasa Inggris a dosen artinya, saya tidak | kosakata. Melatih yang tepat. setuju jika
i) untuk terbiasa, yang fokus skill bahasa
melakukan meningkatkan sering mendengar(listening). Inggris
sesuatu pengetahuan kosa | ada juga Membuat kita digunakan
kata cara yang terbiasa mendengar sebagai
pengucapannya, tidak. Bahasa Inggris. bahasa
ketepatan dalam Memotivasi untuk pengantar
mendengar kata, terus belajar bahasa dalam

dan juga ekspresi
yang tepat.

Inggris.

pembelajara
n.
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S3 bagus. Karena mengembangkan | Sangat | Sangat kata yang tidak terbiasa bahasa inggris. | Setuju,
kita harus terbiasa | bahasa inggris, sering, memotivasi | terlalu susah. mendengarkan tidak | Namun, jika meningkatk
mendengarkan kosa kata baru .saya akan | Selain itu, jika ada | akan merasa kaku ada kosa kata an
instruksi bahasa mendengar | kata yang baru, akademik kemampuan
inggris. kan dengan | biasanya dosen alangkah bahasa

seksama. memberi tahu arti baiknya dosen | inggris
dari kata tersebut. menjelaskan
arti dari kata
tersebut.

S4 sangat lya. mempelajari | sangat lya. kata bahasa terbiasa mendengar, | bahasa Inggris. | setuju,
mempengaruhi kata-kata baru sering berharap Inggris yang baru | memotivasi diri belajar secara terbiasa
para mahasiswa saya bhisa perlahan dari menggunak
agar lebih terbiasa seperti intruksi, lebih an dan
menggunakan dan mereka. semangat mendengar
mendengar belajar bahasa
bahasa Inggris. Inggris

S5 bagus dan iya. mudah selalu lya. Karena | kata atau istilah terbiasa dengan bahasa Inggris. | cocok
penting. agar kita | dipahami, saya senang | yang tidak instruksi dalam Namun digunakan
terbiasa dengan susunan kata dan lebih familiar bahasa Inggris. sebenarnya
instruksi-instruksi semangat saya menyukai
dalam bahasa dalam jika
Inggris. belajar. menggunakan

bahasa Inggris
maupun bahasa
Indonesia.

67




S6 sangat bagus. Karena apabila mix. lya. lya, kosakata baru | membangun keduanya \sangat
melatih siswa sering digunakan menambah komunikasi yang baik | karena di dalam | setuju
agar terbiasa dalam kelas saya semangat antara dosen dan kelas hanya
dengan bahasa akan berusaha mahasiswa sebagian kecil
Inggris menjawab atau sjayg mengerti
berbicara dengan bahasa Inggris
bahasa Inggris. full
menumukan kosa
kata baru
S7 sangat bagus. ya. kosa kata baru | di setiap | yatentusj | berbicara terlalu lebih mengetahui byk | bahasa inggris, | yasaya
meningkatkan pembela cepat kosa kata membuat saya | setuju tetapi
kemampuan jaranya lebih sesuai dgn
berbahasa bersemangat kemampuan
dan lebih yg di miliki
berkonsentrasi | oleh siswa.
lagi
S8 sangat menarik. iya, menggunakan | sangat lya, saya lya, saya tidak memicu mahasiswa bahasa inggris | setuju,
terfokus untuk bahasa inggris sering akan mampu untuk menggunakan | namun dengan | terbiasa
turut ketika hendak merasa menangkap bahasa inggris, tetap menggunak
menggunakan bertanya atau tertantang dengan baik kata | meningkatkan menyertakan an bahasa
bahasa inggris berbicara kepada untuk kata apa yang di kosakata, terbiasa arti dari inggris
sepanjang kelas dosen, menambah memahami | katakan mendengar intruksi
berlangsung. kosakata dari dengan tersebut.
kosakata yang di baik semua
gunakan dari yang di
dosen, terbiasa katakan

mendengar,
melatih
pendengaran.
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S9 sangat baik. iya, memperkaya | dosen iya. lya, kosakata yang | memperkaya mix campur kesulitan di
meningkatkan kosakata, melatih | menggu | semangat asing vocabulary, bahasa inggris | karenakan
kemampuan pronounciation. nakan belajar. mendapatkan ide baru | dan bhs keterbatasa
berbahasa inggris, bahasa | cara juga melatih Indonesia. bisa | n
memperkaya inggris, | pronounciat pronounciation tau artinya vocabulary.
vocabulary setelahn | ion yang sesuai konteks

ya di baik dan seperti apa
terjemah | mendapat

kan lagi | kosakata

ke baru

dalam

bahasa

Indonesi

a

S10 sangat efektif dan | lya, mendapatkan | sering. | lya, menjelaskan terbiasa bahasa inggris sangat
sangat membantu | kosakata baru, melatih secara terbata bata | mendengarkan, tapi ada setuju
saya memahami terbiasa berbahasa | atau kurang termotifasi untuk kalahnya saya
dan inggris lancar. berkomunikasi juga butuh
mengembangkan kami menjelaskan berbahasa inggris, penjelasan
pembelajaran bertele tele atau meningkatkan dalam bahasa
kami. panjang lebar kemampuan Indonesia

berkomunikasi
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